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This study was designed to synthesize the 
literature on women who reenter higher education, and 
to examine through a questionnaire their unique 
attitudes, personal characteristics and preferences for 
modes of learning. 
This study examined the responses to a 
questionnaire of 139 re-entry women in a small Catholic 
women's college (Emmanuel College) located in Boston, 
Massachusetts. 
The following questions were addressed in this 
study: 
1. Who are the re-entry women? 
2. What is the motivation for these women to 
enter into an undergraduate degree program? 
3. What are these women's unique needs? 
v 
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4. What are the support services needed to help 
meet their needs? 
5. What are their instructional and program 
preferences? 
6. What are the barriers that may interfere with 
their academic continuance? 
Methods used in the data collection process 
included: administration of a 50-item questionnaire to 
139 re-entry Emmanuel College undergraduate women 
students. The participants responded by mail to the 
questionnaire, so the conditions were not standardized. 
All data were gathered according to self-reporting of 
the respondents. 
An analysis of participating re-entry women's 
responses revealed the following findings: (1) she was 
in her upper 30's, married, mother of two children and 
a part-time student; (2) she returned to school because 
she was dissatisfied with her Job and received 
encouragement from family and friends; <3) she may find 
the following services useful: faculty advisement, 
weekly communication system and peer advisement; (4) 
she preferred a continuing education program that 
offered day and evening classes with undergraduate 
students and with the same full-time faculty; <5> she 
preferred a college that offered credit for life/work 
experience; <6> she preferred instructors who can 
vi 
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relate theory to everyday experiences and one's who 
have a realistic view of student's outside duties; (7) 
she perceived work responsibilities and time commitment 
to family as a possible barrier interfering with her 
academic continuance. 
Key words—continuing eduction, women, private 
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CHAPTER I 
INTRODUCTION AND STATEMENT OF THE PROBLEM 
Individuals living in today/s world must be 
prepared to make learning a continuing 
life-long activity. Lifelong learning is 
not a privilege or a right; it is simply a 
necessity for anyone, young or old, who must 
live with the escalating pace of change in 
the family, on the job, or in the community, 
and in the world wide society. (Cross, 
1984, p. 9)1 
With this generalized philosophy. Cross (1984)2 
breaks down the learning force into: self-directed 
learners, a category that includes just about everyone; 
organized instructional learners, and adult learners 
who pursue college credit in a wide variety of 
traditional and non-traditional programs. 
The terms re-entry woman and continuing education 
women elude clear definition as to who they really are; 
what are their needs; what motivates them to return to 
education. 
This study examined one group of adult women 
pursuing college degree programs through the office of 
Continuing Education at Emmanuel College in Boston, 
Massachusetts. 
The results of this study will shed some insight 
on the following questions: Who are these re-entry 
women? What motivated them to re-enter a formal 
Continuing Education program? What are these women's 
unique needs? What support services (social, 
psychological, academic) are needed to help meet their 
needs? What are their program and instructional 
preferences? What are some of the barriers that may 
interfere with their academic continuance? 
Bishop 8. VanDyk, (1977)3 and Hodgkinson (1976)4 
reveal that significant numbers of mature individuals, 
perhaps after many years away from formal schooling, 
are seeking to further their education. However, Gray 
(1980)5 points out that research has shown that many 
women who seek to combine a demanding career and a 
family encounter a variety of problems and conflicts. 
In addition, Kasworm6 found that many student services, 
as they are presently designed, are not perceived as 
significantly valuable by the older student. 
Therefore, it is increasingly important for 
institutions of higher education to provide adequate 
student personnel services to meet the unique needs of 
those in the re-entry population. Such efforts will 
enhance the educational progress of this population and 
at the same time address the problems of decreasing 
enrollments and retention rates. 
t 
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History of Continuing Education Women 
The official beginning of Continuing Education of 
Women <CEW> programs spans the years 1960-66, 
paralleling the national concern about the under 
utilization of talented women. 
According to Astin (1976)7, continuing education 
programs for women were originally developed to 
facilitate the entry or re-entry of women past the 
traditional age of 18 into the academic world. Time 
C1982)8 reports that 34 percent of American college 
students are over 25 years of age. Of students over 
35, more than 900,000 are female. CPrahland and Holt, 
1980)9 
It was not until 1972 that women were first 
identified as adult students, they were pioneers in the 
adult college student movement. (Reehling, 1980)10 
Margolis <1974)11 confirms this by citing that until 
1972, the Bureau of Census didn't count those over 
thirty-four attending college. 
According to the Digest of Education Statistics, 
the percentage of women students 35 years of age and 
older increased 67.5 percent in a four year period, 
jumping from 418,000 in 1972 to 700,000 in 1976. 
(Grant, 1979)12 In October 1979, 914,000 women 35 
years of age and over were enrolled, an increase of 54 
percent over the enrollment figures of 1972 (U.S. Dept, 
of Commerce, 1975)13 Hughes (1983)14 cites that by the 
year 2000 there will be an excess of 20 million adult 
students. He also cites that this clashes sharply with 
any suggestion that continuing education involves rusty 
ladies finding something to do with a free Tuesday and 
Thursday afternoons. In most cases, their commitment 
is fairly long term and more inclusive than just 
getting out of the house or finding a new part time 
activity. 
The need for professional training of women 
becomes quite apparent since women will increase their 
share of the labor force, their numbers growing from 52 
million in 1986 to 66 million in 2000 reflecting a 
continuing rise in the proportion of women who choose 
to work outside the home (Johnston, 1989)^. 
' 
WhQ Are These Fe-entry Women? 
From the flag makers of Betsy Ross' era, to the 
1984 United States Vice presidential candidate, women 
have demonstrated strong survival instincts and strong 
motivations as they have attempted to move mountains in 
order to gain their proper recognition in today's 
society. Who makes up this population in the 
educational field? Obviously, no single profile would 
be representative for this particular population 
because their experiences are more extensive and varied 
in comparison with the traditional population. 
However, as McGraw Cl982)16 summarizes, in a review of 
the literature a fairly consistent picture emerges of 
the typical re-entry woman. They are generally 
described as middle-aged women who are experiencing an 
identity crisis, an integrity crisis, or a mid-life 
crisis. In addition they are women who are returning 
to formal education after an interruption of any number 
of years. They come from different races, with 
Graduate Equivalency Diplomat, High School diplomas, 
nursing degrees. Junior college, experience. They come 
from a broad income range, single mothers, mothers 
whose children are still in school and those who are 
experiencing empty nest syndrome. 
Reasons for Returning to Continuing Education 
Smal lwood C1980)17 writes that some of the 
reasons for this influx of women into college may be 
due to: Cl) increased life span of some; C2) remaining 
single longer and having fewer children; C3) reduction 
in the time demand of housework made possible by 
<% 
technological advances; and C4) availability of 
educational opportunities because of changing 
institutional policy and easier financial and 
geographical accessibility. 
6 
In a study conducted by Astin (1976),18 a sample 
of 1,343 adult degree-seeking students from six 
campuses at a large midwestern university system was 
used and 62 percent of the respondents were female. 
They were asked what the most important reason for 
continuing their education at that particular time was. 
Forty two percent chose a personal growth goal as their 
primary reason (e.g., simply to learn, to achieve 
independence and a sense of identity, and to gain the 
satisfaction of having a degree). However, Aslanian 
and Brickell (1980)19 disagrees with these reasons, 
believing that 83 percent are in schools of learning to 
cope with life changes. 
In the multiplicity of reasons that Smallwood, 
Astin, Aslanian and Brickell cite for the influx of 
women entering into degree programs, one can see as in 
any addition to a family or in this case institution, 
adjustment on all parties is inevitable. Also there is 
now created a focus on dealing with a population that 
more often than not, have been away from an academic 
atmosphere for several years or more. 
t 
7 
Characteristic Differences Between Re-entry Women and 
Traditional Students 
Astin Cl976)20 has shown that many re-entry women 
who seek to combine a demanding career, as well as 
having a family, encounter a variety of problems and 
conflicts when entering into further education. In her 
study she cites, when forced to choose the single most 
important barrier, more respondents chose family 
responsibility than any others. Hughes C1983)21 
concludes in his research that there are three 
differences that emerge from the literature that most 
effectively establish a useful 
tradition-non-traditional student dichotomy. 
Non-traditional students generally have multiple 
commitments; are not campus focused; and prefer 
informal learning. However, Hameister and Hickey 
<1977),22 in contrasting traditional and 
non-traditional found that non-traditional are 
influenced by informal education, often do not 
understand formal education, lack study and 
communication skills but have relevant work 
experiences, base their frame of reference on life 
* 
experiences, and often cannot be judged accurately on 
their academic potential. In addition. Cross <1981)2^ 
found that those over 30 were more likely than younger 
I 8 
students to want instructor-centered classes as opposed 
to student centered classes. 
Holt C1982)24 notes that returning women students 
who enroll in educational programs need to manage 
different life tasks than their younger counterparts. 
They are not dealing with the type of emotional turmoil 
that most young people experience as they first set out 
to live apart from their parents. They are not 
involved in the social rituals that accompany mate 
selection, at least not for the first time. Most are 
not learning to handle budgets, manage housekeeping, or 
clarify values. But, unlike the younger students, they 
bring with them the problems and challenges of 
balancing family demands with study, concerns for the 
health of older parents, and stress resulting from 
feelings that this education is a last-chance 
opportunity. They cannot be cavalier about failure. 
In summary, Smallwood <1980)2^ sees that the 
college that can flex to accommodate the unique needs 
* 
of re-entry students today may indeed be the college 
that will be growing and thriving tomorrow. There are 
many institutional approaches to meeting the needs of 
* 
these students, the two most frequently used are: <1) 
revising the Continuing Education Program; <2) 
incorporating re-entry women into the day programs of 
the college. 
9 
Statement of Problem 
The literature has established that a population 
known as re-entry women exists, however, the literature 
is lacking a synthesis that will show there is 
definitely such a population with specific needs that 
can be identified and categorized as re-entry women. 
With the declining population of the traditional 
student and the increasing in the women's work force as 
well as in women's roles, higher education institutions 
are faced with a special challenge from the emerging 
recognition of the re-entry woman who will constitute a 
valuable resource, which education and society cannot 
afford to neglect (Rawlins and Davies, 1981)26. 
However, according to McGraw (1982),27 Qur 
understanding of the re-entry woman is at an embryonic 
stage of development. Progress has clearly been made, 
but the descriptive nature of most of the literature on 
the re-entry woman restricts the application of our 
limited knowledge. 
Review of the literature, according to 
Brandenburg (1974)28 and Gray (1980),29 reveals that 
there are three specific areas of needs that re-entry 
* 
women must address in order to succeed in their 
endeavor of pursuing academics. These needs can be 
found in the psychological, practical and institutional 
level. To identify these needs, Brandenberg (1974)30 
I 10 
draws on observations, group discussions and a 
questionnaire. Responses to items on the questionnaire 
identified the following psychological needs: "I 
wanted to grow up and find my own identify." "I need 
to find myself as a person." In the practical area, 
the services of the college are felt to be geared for 
younger students in a different developmental stage. 
Another important need suggested by the women 
studied involved assistance in reestablishing basic 
academic skills and in scheduling time. Many women on 
first returning, feel rusty and inadequate with respect 
to studying, taking notes, writing papers, using the 
library, and devising schedules. Kahnweiler and 
Johnson (1980),31 in addition, see that developmental 
concerns for the re-entry woman occurred at various 
times in the returning-to-school process. This 
indicated that returning to school may be part of a 
process rather than a point-in-time experience. 
Geisler and Thrush (1975)^2 conducted a similar 
study to identify counseling experiences and needs of 
older women students. The concerns mentioned indicated 
that the needs of returning students were internally 
% 
and externally directed also. 
With this growing impact of re-entry women into 
higher educational programs, it would appear that 
institutions might further examine their curriculum and 
\ 
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support services to see if they have adapted the needs 
of this new influx of a totally different population 
than they had been serving over the years. 
Holt <1982)^3 cites three questions for 
Institutions of Higher Education to consider while 
preparing for and managing the arrival of re-entry 
women students: 
1. Are these individuals so unlike younger 
students that costly and time consuming 
planning and implementation of new or 
redesigned programs and services is 
warranted? 
2. If they are, what new programs and services 
can be developed? 
3. What new programs and services are proving 
successful? 
This study attempts to address the following 
questions of Emmanuel College's re-entry women 
students: 
1. What are the specific psychological, 
educational and personal needs of 
undergraduate women who decide to reenter 
degree programs? 
Why do they choose to return to college at 
this particular stage of life? 
2. 
[ 12 
3. What do they identify as their unique 
psychological, educational or personal needs 
as re-entry women students? 
4. Do the existing support services within 
Institutions of Higher Education meet the 
needs of re-entry women? 
5. What are their continuing education program 
preference: <a> a program that makes no 
distinction in courses with the same 
curriculum being available to undergraduate 
and continuing education students; <b> a 
program that offers classes only in the late 
afternoon and evening and is limited only to 
continuing education students? 
6. What are their preferences for instructional 
styles? Areas examined will include the 
following: 
a. Problem solving focus 
b. A lecture approach 
c. A practical learning experience 
d. An individual approach to instruction 
e. Finding more than one way to meet the 
course requirements that are provided 
f. Prefer instructors who are interested in 
the progress of the students 
I 
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g. Instructors who are relaxed and informal 
in class 
h. Instructors who can relate the theory to 
everyday practical examples 
i. Instructors who have a realistic view of 
students outside duties 
Purpose of the Study 
The purpose of this study was designed to 
synthesize the literature of re-entry women students, 
and to examine through a questionnaire their unique 
attitudes, personal characteristics and preferences for 
modes of learning. It has examined who she is; her 
specific, if not, unique attitudes; and environmental 
preferences they felt best met their needs, thus 
increasing the probability of completing their degree. 
It has further advanced the demographic knowledge 
and investigated the unique needs of re-entry women in 
the Continuing Education program at Emmanuel College. 
It has assessed the student's knowledge as to the 
availability of support services and how they might 
meet their needs. The services that are offered to 
re-entry women at Emmanuel College Included: Academic 
% 
Advisement; Personal Counseling; Career Counseling and 
Placement; Financial Aid; and Orientation Programs. 
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The population sampled consisted of 139 Adult 
Learner women students who were 23 years of age or 
older and who were attending Emmanuel College which is 
located on the Fenway In Boston. Emmanuel is a women' 
college, but Its continuing education program Is 
offered to both men and women. The sample for this 
study dealt only with those women who were enrolled in 
the continuing education program. These women had the 
choice of attending both evening programs, as well as 
day programs with the undergraduate population. Along 
the same line, the undergraduates are also allowed to 
attend the evening programs with the continuing 
education students. 
As stated In the 1989-90 Catalogue, 
As a women's college, Emmanuel has 
maintained a continuing commitment to 
educate women of all ages in an environment 
which support the conviction that women have 
the right to pursue the full range of 
academic experiences and professional and 
personal choices. Building upon the 
critical abilities of a liberal arts 
education and the religious and ethical 
perspective of a Catholic education, 
Emmanuel enables women to reflect upon their 
experiences and perspectives as women and to 
use these as the basis for extending their 
concern for Justice and human rights to all 
contexts. Emmanuel Is committed to the 
education of the whole woman. <p. 4) 
In summary, Emmanuel College has the same 
services, both academic and support services which are 
offered to all the students without making any 
15 
distinction. This information has helped this 
researcher to draw implications that may help other 
women/s Catholic colleges similar to Emmanuel College 
who are designing programs to meet the support needs of 
their re-entry continuing education women. 
Rationale and Significance of the Study 
Historically, education has been a central human 
means of adapting to our world. While education will 
remain the vehicle, it must become more available for 
all adults (Cross, 1981)34. 
Williams; Lindsay; Burns; Syckoff; and Wal1 
(1973)35 note a recurring theme in the literature has 
been that there is a lack of substantive research on 
the kinds of services desired, the appropriate skills 
needed for working with adult learners and the 
determinants of adult enrollment (Bishop; VanDyk, 
1977)36. 
Through the responses of participants in this 
study to specific events that precipitated or 
influenced their return to college at a particular 
point in time, as well as their goals for pursuing a 
degree, it is anticipated that the results from this 
study would contribute to the body of knowledge that 
further identifies for institutions a clearer 
understanding and profile of who these re-entry women 
16 
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are. It will help further identify their unique needs 
at various educational levels. It will provide 
Information on the student's perception of the 
availability of services to help meet these needs. 
Since there is disagreement in the literature regarding 
academic instructional preferences of re-entry women, 
this study will be beneficial in obtaining these data. 
The data from such research could provide a basis 
for questionnaires for further research and significant 
information for all those concerned with re-entry women 
in higher education. Brians and Quann (1977)37 suggest 
that further surveys and questionnaires are needed to 
identify the problems of mature women students. Rieder 
(1977)38 makes similar suggestions about the need for 
research concerning the specific problems of mature 
college students. 
From an institutional point of view, 
implementation of the recommendations based on this 
study could ease the pursuit of educational goals and 
help provide guidelines for those considering the 
implementation or revision of their Continuing 
Education Programs. Aquren (1977)39 stresses the need 
to inform counselors, administrators, and faculty of 




In addition, this study will open the door for 
future studies that will utilize continuing education 
students and continuing education programs. 
Definition of Terms 
Academic Needs: Involving admissions requirements 
prerequisites, life experience credit, guides or 
information geared for re-entry women. 
Attitude: Sum total of inclinations, feelings 
prejudice or bias, preconceived notions, ideas, 
fears, threats, and convictions about any 
specific topic. (Thurston 1938, p. 216) 
Basic Academic Skills: With respect to studying, 
taking notes, writing papers, using the library 
and devising their schedules. 
Continuing Education: Refers to programs that enable 
adults to upgrade their higher education. 
CAstin, 1975, p. 56) 
Integrated Continuing Education Program: A program 
that makes no distinction in courses and the same 
curriculum is available to undergraduate and 
Continuing Education students. 
Isolated Continuing Education Program: A program that 
offers classes only in the late afternoon and 
evening and is limited only to Continuing 
Education students. 
18 
Non-Traditional Student: Cl) responsible for herself, 
and frequently directly responsible for the 
well-being of others; (2) perceived by others as 
generally fulfilling several roles typical of 
mature adults in our society; (3) one who 
perceives formal educational activity as only one 
of several competing or conflicting priorities, 
and often as incidental activity, through one of 
increasing importance (White, 1981, p. 2); (4) 
Age has generally been used to identify the older 
or returning student (Leckle, 1978; Weathersby 
and Tarule, 1980). 
Practical Needs: Grow out of factors such as limited 
time, family responsibilities, geographical 
limitations, financial. 
Psychological Needs: Include gaining the emotional 
support of significant others, dealing with 
conflicting societal demands and resolving 
conflicts that arise between roles (Gray, 1980, 
p. 43). 
Re-entry Women: Those women who returned to formal 
education after an interruption of five or more 
years away from post secondary education. They 
are over 23 years of age, who have taken class 
credit through Continuing Education and are in a 
B.A. or B.S. program. 
19 
Synthesis: A composition or combination of parts or 
elements as to form a whole. 
Traditional Students: Those who continue college 
education and are between the ages of 17-22? 
characterized as having limited commitments, not 
married, no families and are the traditional four 
year college students who upon graduating from 
high school go on to a four year college program. 
LimlAatloiLjai.fche Study 
The following study is offered with the 
realization that the data obtained from this study can 
only be generalized to four year colleges with similar 
student bodies and in similar locations and may not be 
representative of re-entry women in the total 
population. In addition, any policy decision regarding 
the re-entry woman must be made within the context of a 
particular institution. 
Change is continuous and thus should be noted in 
this study. The premise is that as these re-entry 
women are moving along a changing continuum which will 
help them grow from a beginning adjustment experience 
to a more comfortable adjustment. This limitation may 
I 20 
exist In the questionnaire since It was mailed without 
distinction as to what stage of program experience the 
respondents were In. The returns which are voluntary 
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CHAPTER II 
REVIEW OF THE LITERATURE 
Overview 
The women of the 1980's often called a woman in 
transition, found herself caught between two powerful 
images; that of the familiar role of motherhood, and 
the birth of another image in which there is a paucity 
of role models and support systems. Not unlike the 
identity crisis that she experienced during 
adolescence, after 10-15 years of being a wife and 
mother, a woman begins to question where she is going. 
/ 
According to Hill (1968)1 this period of questioning 
has been termed the integrity crisis. Addressed during 
this period for women are questions of whether or not 
• / 
they can have a career in addition to their traditional 
roles as wives and mothers. In addition, Letchworth 
<1970>2 agrees that the integrity crisis involves 
active participation on the part of the woman, and once 
resolved, will lead her to more individualized 
relations with herself, her family, and society. 
During this period, it appears that college attendance 
is one positive way of resolving the integrity crisis 
and as such, may be a motivating factor in the woman's 
decision to return to college. 
I 
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In this research, there was found a trend in 
complaints among authors that there is a lack of 
substantive research that synthesizes the 
characteristics and needs of the re-entry woman. This 
chapter will take these isolated findings and fit them 
together resulting in a pattern in the understanding of 
who these re-entry women are; what influences their 
return to school; and what unique needs they may have?) 
Confirming all this McGraw <1982)3 notes that our 
understanding of the re-entry woman is at an embryonic 
stage of development. Progress has clearly been made, 
but the descriptive nature of most of the literature on 
the re-entry woman restricts the application of our 
1imited knowledge. 
For this researcher's purpose, it is important to 
define a few terms. In the literature, Astin (1976)4 
notes that four basic terms often appear to be used 
interchangeably but he points out that it should be 
noted that they really communicate different ideas and 
t 
concerns: <1) adult education; (2) continuing 
education; (3) recurrent education; (4) lifelong 
learning. 
Adult education usually refers to vocational and 
avocational courses specifically for adults. These 
courses are primarily offered by secondary 
institutions. Continuing education enables adults to 
advance or complete their educational degree which is 
offered through post-secondary institutions. Recurrent 
education and lifelong learning refers to learning for 
learning's sake or to training for better Jobs. Thus, 
if one's concern is the re-entry woman, continuing 
education is the term one should use. 
For clarity, this review of the literature has 
been divided into the following areas: the genesis of 
re-entry women in continuing education; factors that 
influenced their return; developmental processes; needs 
and barriers, both personal and institutional areas. 
Genesis of Women's Continuing Education 
Historically the mature older women college 
students have been considered unimportant.) Between 
1957 and 1962 the federal government through the 
National Manpower Council reports, Womanpower (1957)5 
and Work in the Lives of Married Women <1958),6 
represented a continuing influence in favor of 
educational programs better suited to the needs of 
women, particularly those returning to the work force. 
President Kennedy's appointment of a Commission on the 
Status of Women in 1961 <U.S. Department of Labor 
1963a)7 and the increasingly vigorous development and 
dissemination of statistics by the Women's Bureau of 
the Department of labor played a critical role in 
\ 
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shaping a concern for the understanding of the growing 
importance of women to the work force and the 
employment potential presumably resting in educated 
women with incomplete or outmoded educations. 
Educational institutions were urged to develop special 
programs, facilities, and services to accommodate women 
in the mainstream of education, "to be sure that 
education is available to mature women at suitable 
times and places and in a manner which is appropriate 
for adult experience and patterns of life." CU.S. 
Department of Labor, Women's Bureau 1963b; p. 5l).8 
According to Meyer (1975)9 since the 1950's, 
women were either attending the traditional four-year 
college programs or part-time Evening college. But 
Gail lard C1979)10 noted that the official beginning of 
Continuing Education for women CCEW) spans the years 
1960-1966 and parallels the national concern about the 
under-utilization of talented women. Gail lard also 
mentions in his review of the literature that the 
earliest programs that are most often referred to in 
connection with Continuing Education Women Programs 
are: the Minnesota Plan; the Radcliffe Institute of 
Independent Study; and the Center for Continuing 
Education at Sarah Lawrence College. It appears that 
the purpose of these programs was to try to adapt the 
changed needs of today's women, rather than of trying 
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to encourage women to defer marriage until after 
col 1ege. 
The Minnesota Plan was established in 1960 and 
was the first CED program in a large university. It 
included financial aid, individualized counseling, 
child-care facilities and services for job placement. 
The Radcliffe Institute which was established in the 
next year differed in that it targeted its support at 
independent projects of highly qualified women, 
especially those with advanced degrees. This 
population had to do this on a part-time basis in order 
to combine their study and other family commitments. 
The Center at Sarah Lawrence College opened two years 
later than the Minnesota Plan, in 1962. The primary 
purpose of this center was to allow women who had 
dropped out of college for various reasons to continue 
their undergraduate study on a part-time basis. Once 
there was a commitment to an open door policy and 
actual discrimination towards women in admission 
policies was ended by Title IX of the Education 
Amendments of 1972, women attended college in 
increasing numbers. 
In addition Blau C1984)11 cited that the changing 
trends in our society have resulted in the movement of 
new groups of women into the United States labor 
market. Because these women often lack the 
\ 
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prerequisite educational skills for job entry, many 
have returned to colleges and universities to enhance 
their potential for successful and permanent employment 
in the work force. 
As Margolis (1974)12 noted, it wasn't until 1972 
that the Bureau of Census kept records of those over 34 
attending college. Since they began keeping these 
statistics, however, the bureau's figures point out 
that the role of older women enrolling in college 
became a dominant one between 1974 and 1979. This 
pronounced shift of women college student population 
was reported in the Chronicle of Higher Education in 
1981 (see Table 1). 
Colleges and universities have increased their 
enrollment of students over 35 years old by 36.8 
percent between 1974 and 1975. 
More than a third of all college students during 
that period were 25 or older. The number of students 
over 25 years old grew about 26 percent, while 
enrollment of students under 25 rose by about 10 
percent. 
Applying 1979 enrollment rates to the projected 
1990 population, the Census Bureau estimates that 
enrollment of students 25 through 64 will increase by 
939,000. At the same time, enrollment of those 14 




5-Year Enrollment Trends Among Older Students 
Population Aged 25 Through 34 
1979 
Men Women Total 
Total 16,715,000 17,674,000 34,389,000 
In College 1,356,000 1,319,000 2,675,000 
Full Time 558,000 364,000 920,000 
Part Time 798,000 955,000 1,755,000 
Change from 1974 
Total +18.3% +17.2% +17.7% 
In College - 1.1% +58.7% +21.5% 
Full Time - 0.7% +41.6% +12.5% 
Part Time - 1.4% +66.4% +26.8% 
Modified table from the Chronicle of Higher Education, May 4, 1981. 
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The figures also confirm the dominant role that 
older women have played in maintaining college 
enrollment during the 1974-1979 period. Women over 35 
enrolled in college increased by 66.8 percent and women 
25 through 34 enrolled in college increased 58.7 
percent. 
Women outnumbered men, 914,000 to 487,000 among 
students in the 35 and over age group in the fall of 
1979. Only 147,000 of the older women and 81,000 of 
the older men were full-time students. (Chronicle of 
Higher Education, 1981 
Kerr (1979)14 also predicted a decline of 25 
percent in the number of eighteen year olds attending 
college by the year 1992. As the population of the 
potential women students increased, other factors also 
began to influence their return to formal education. 
Bernard (1981)^ notes that there is a clear 
implication in reports of social change that a freeing 
9 
of social sanction in role stereotyping has allowed for 
the emergence of multiple roles for women. It also 
appears clear that many women choose to express their 
identification with multiple roles by attending college 
at a non-traditional age. 
Smallwood d.980)1^ writes that some of the 
factors for this influx of a higher number of women 
returning to school, may be due to the following 
\ 
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reasons: <1) increased life span of women; (2) women 
remaining single longer; <3> women having fewer 
children; (4) reduction in the time demand of 
traditionally woman performed duties. This has been 
made possible by technological advances such as 
microwaves, self-cleaning ovens, etcetera; and <5) 
greater availability of educational opportunities for 
women because of changing institutional policies and 
easier financial and geographical accessibility. 
In the early stages of continuing education, the 
researchers struggled to find a suitable label for this 
population. Jacobson (1969) describes the early labels 
of women students as: 
Mature women students, adult women students, 
women students. . . are used interchangeable 
to mean those women who have returned to 
formal education after an interruption of 
any number of years. . . This is not so much 
an age group as a situation group. It is a 
group of differentiated from the usual 18 to 
21 year old standard undergraduate college 
student, continuing her formal education 
from high school to college or even into 
graduate school without any significant 
interruption. This group of women would be 
starting or continuing their education after 
the age of 21 and often at a much more 
advanced age. (Jacobson 1969, p. 12)17 
Tittle (1980)1® using a local study conducted 
before 1972, describes the early mature female student. 
She averaged 37 years of age, was married to a 
professional or a student, and had two children. She 
had returned to school to prepare for employment, and 
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she was in a traditional female field of education, 
humanities, social sciences, social work or library 
science. 
In Astin's (1976)19 summary, one can see similar 
thought. She finds that women who participate in 
continuing education programs are an exceedingly 
diverse group who do not fit the stereotype of the 
bored housewife dabbling in a little culture. These 
women are serious, determined, and very frequently 
pragmatic in their goals. She also notes whereas the 
women/s movement has given women the freedom to "be", 
continuing education has provided the support and 
training that adult women need to develop their talents 
and to acquire skills that enable them to enter or 
re-enter the labor market. 
It appears that age has generally been used to 
identify the older or returning student. However, the 
cut-off has ranged from 22 years (Lechie, 1978;20 
Weathersby and Tarule, 1980>21 to 30 years of age 
CRawlings 1979;22 Rawlins and Davies, 1981).23 
Currently Glass (1987)24 also agrees on the same 
question that re-entry women are unique in many ways 
and that they have needs, goals, values, expectations, 
and fears that are different from other college 
populations. 
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Each time that a group of people comes together 
in an academic setting to discuss or prepare a program 
for women beyond age 30, its members struggle to find a 
suitable label for this clientele. Consensus never 
comes in this title search. They are referred to as 
continuing education students, mature women, adult 
women students, and re-entry students. Re-entry 
reminds some of returning astronauts, non-traditional 
evokes images of former home-makers in go go boots and 
adda beads, and older-than-average smacks of 
discovering your mother working at McDonald's. (Holt, 
1982).25 
Reasons for Returning to Educational Programs 
The re-entry woman's interruption of education 
may be a few years to a generation long, Just as the 
reasons for their returning are varied as well as 
having a variety of implications in the lives of those 
women (Badenhoop & Johansen 1980).26 Yet it is 
important to have an understanding of the motivations, 
reasons and life events for the return to school and 
which, if any single one, has the most impact. 
Saslaw (1981)27 cites that a composite picture of 
the returning student is difficult to portray, but 
there were specific factors that influenced her return. 
He found that women returned for the same reasons as do 
36 
men—a block in their further career development, the 
desire to change careers or the need for greater 
security and economic advancement that often cannot be 
found in a low level job. These new students differ 
however, from males in their need to do something other 
than homemaking and from an employment perspective, in 
their need to update and renew credentials. 
In a study by Mohney and Anderson (1988),28 their 
population consisted of 47 first time students in the 
evening program at a small liberal arts college. This 
population had to be enrolled in two successive 8-week 
sessions to qualify. This study was designed to 
investigate the role of life events and “relationship" 
morality in women's decisions to enroll in college. It 
was found that in their interviews with 38 of these 
women who were between the ages of 25-46, the timing 
for returning to college was determined by the state of 
their relationships and life events and not solely by 
motivation. 
They also found that enrollment was often 
postponed until children were "old enough," family 
responsibilities were lessened or fellow workers or 
employers would not be inconvenienced. 
The following tables list the results of the 
enabling factors and the predisposing factors that were 
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Predisposing Factors: Motivation to Enroll 
Competence-based motives: 
(17) Sense of inner strength, ability to survive 
(15) Good feeling about self - I deserve this 
( 8) To prove others wrong 
(5) Be a role model for others (children, handicapped) 
Security - Need to be independent: 
(18) Need to take care of self-children, not be trapped in 
traditional role 
Family (of origin) model: 
(10) Family of origin valued education work ethic 
(8) Role models provided a dream, incentive 
Sense of "time is now": 
(22) Strong belief that this is time for self-development 
(16) Now is time to complete a dream or degree 
Intrinsic reward to education: 
(11) Need to be a "professional" or feel skilled 
( 8) Learning is valuable in itself 
Career/job development: 
(22) Canlt advance in job without education 
(16) Need credentials for goals (Master's etc.) 
Mohney, C, and Henderson, W.J. of Counseling and Development, 
February 1981, Vol, 66, p. 272, 
Table 4 
Enabling Factors: Ability to Enroll 
Role demands lessened: 
(24) Children “old enough", empty nest 
(14) Adequate child care 
(11) Breathing space for self now 
(10) Life "settled enough" 
( 9) Workload down, lost job 
Support from others: 
(21) Support from friends, peers, parents, boss 
(17) Support from partner 
(14) Work offers support (time, money, flexible scheduling) 
Financial ability: 
(25) Finances "good enough" 
Available classes: 
(11) Specific course 
(11) Evening classes, small school, can communicate 
Self-image needs: 
( 7) Search for self-identity 
( 6) Anticipated status change (partner's death, retirement) 
Journal of Counseling and Development, February 1988, Vol. 66 
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Anderson (1988). Numbers In parenthesis indicate the 
number of women who cited each variable. 
In yet another study by Sewal1 (1984) on 
undergraduates adult degree and the causes to seek a 
degree, a sample of 906 students from six campuses of a 
large midwestern university system was used. Sixty two 
percent of the respondents to the survey were female so 
that women's opinions outnumbered men's by a two to one 
ratio. The adult degree seeking student was defined as 
a person in a baccalaureate degree program who was an 
American citizen 25 years of age or older with a median 
age of 30. 
Sewall's results found the following to be the 
most important reasons for enrolling: 
(1) to develop a new career (65%) 
(2) simply to learn (61%) 
(3) to have the satisfaction of having a degree 
(51%) 
(4) to achieve independence and a sense of 
identity (48%) 
(5) career advancement (34%) 
When forced to choose the most important reason 
for seeking a degree, a little more than half of the 
respondents selected a career-oriented objective for 
their reason. Another 42 percent chose a personal 
growth explanation. (Sewal1, 1984)29 
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Another reason for women returning to seek a 
degree is the increase of single parent families headed 
by females. Tittle (1980);30 Sadher 8, Sadher (1980)31 
point out that single parent families headed by females 
have increased 250 percent since 1950, and only 7 
percent of all families in the United States now have a 
working father and a mother who is a fulltime 
homemaker. Kahniweiler and Johnson, C1980);3^ and 
Markus, (1976),33 also fond divorce or separation as an 
intensely life-changing experience for returning to 
school. 
Thus far in the literature studies one can see 
many variations of reasons, interests, motivations and 
needs highlighted for the various reasons older women 
have given for reentering formal education. 
Such insky (1982)34 cites five reasons that appear 
to be comprehensive: 
(1) women whose families have grown, and who now 
returns to college, a so-called "empty 
nester". 
(2) women return to school in the aftermath of a 
dissolution of a marriage (use education to 
prepare to enter a career or as an end 
itself—"something to do"). 
(3) economic hardship in their families 
motivates them to enter the job market (see 
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education as a vehicle for the enhancement 
of income). 
(4) another group consists of even older women 
for whom participation in educational and 
cultural undertakings provides an important 
centering for their lives. 
(5) in response to an urge toward an expansion 
of intellectual and social horizons. 
According to Holt <1982),35 although most of the 
reasons, factors and life events appear to be viewed as 
results of mid-life crisis of sorts, it is more 
accurate to describe and perhaps understand and view 
them as mid-life transitions. Once this is seen as 
true, then it is important to acknowledge that the 
developmental process of women is and can't help but be 
seen as a key factor in this transition. 
Developmental Stages—The Second Session of our Lives 
Like a butterfly, an adult is supposed to 
emerge fully formed and on cue after a 
succession of developmental stages of 
childhood. . . Equipped with. . . wisdom and 
rationality the adult supposedly remains 
quiescent for another half century or so. 
While children change, adults only age. 
(Gould, Roger, 1975)36 
Before 1900 the average life expectancy of 
Americans was less than 50 years, old age was thought 
to set in about 40. Today, Levinson <1978)37 notes 
that adults hope that life begins at 40, but the great 
anxiety is that it ends there. The result of this 
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pervasive dread about middle age is almost complete 
silence about the experience of being adult. 
According to Gould C1975)38 throughout the years 
of adulthood, there is an ever-increasing need to win 
permission from oneself to continue developing. 
Chickering <1975)39 also notes the most solid basis for 
understanding adult motives and learning styles lies in 
the research and theory concerning adult development 
and cognitive styles. He cites that this information 
has clear and powerful implications for educational 
motives, orientations toward knowledge, teaching 
practices, approaches to evaluation and student-faculty 
relationships. Therefore, systematic organization of 
information concerning adult development and learning 
styles could provide a conceptual framework useful to 
those concerned with the education of adults. 
Freud, Spock, and Piaget have charted almost 
every phase of childhood and Erikson has put the final 
touches on adolescence, it was only until recently that 
most of the charts stopped near the age of 21. There 
has now been a dramatic rise of interest in researching 
adult development. Researchers are looking for a 
theory of life stages that will satisfy stringent 
scientific criteria. Yale's Levinson <1974)40 concedes 
that no such theory yet exists, and Gould <1975)41 
notes we are many years away from having the experience 
I 
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and the studies necessary for an in-depth understanding 
of the adult period comparable to our current 
understanding of childhood and adolescence. However, 
both Gould and Levinson built on earlier research about 
life stages and what it means to become an adult. 
Levinson <1974) constructed an evolutionary 
theory of the "life structure" based on alternating 
periods of stability and transition. Each period, of 
four to eight years in length, forces the individual to 
modify and rebuild his life structure (worked primarily 
from biographies of 40-middle-aged men). 
Roger Gould <1975) constructed a similar flexible 
theory of "the adult life course". Regardless of 
occupation, marital status or religious outlook, adults 
regularly experience "phases of consciousness" in which 
their sense of security and safety is challenged by the 
equal desire for freedom and adventure. Gould also 
sees the evolution of a personality continuing through 
the fifth decade of one/s life. A person does not 
possess the full range of his uniqueness after merely 
passing through adolescence. Each role in life can 
lead to two opposite results in the change process. 
In a positive trend to remedy this, according to 
McCoy <1977)4^ during the past four decades, Charlotte 
Buhler, <1968)43 Else Frenkel-Bruncwik <1968),44 Erik 
Erikson <1950),45 and Robert Havighurst <1952)46 
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pioneered research that defined life stages, the 
central issues of each stage, crisis points between 
stages and the place of external events and subjective 
experiences in adult life development. 
It was Erikson <1950) who began to make the life 
cycle a clear and popular concept. Erikson described 
three stages that are characteristic of adulthood and 
that follow the crises of ego identity in adolescence: 
intimacy in young adulthood Ci.e. the ability to merge 
oneself with the self of another), followed later by 
the second stage, which Erikson calls the crisis of 
generativity (the investment in the products of one/s 
own creation and one's identification with the future); 
then the third stage, the crisis in ego integrity (the 
view that one's own life has been meaningful, that it 
has been inevitable, and that it has been the product 
of one's own making). These are what Erikson describes 
as the crises of adult ego development, and while they 
are not tied closely to chronological age, they are 
presumable sequential. It is important to note the 
word “crisis" connotes a turning point, not a 
catastrophe. 
Fitzgerald and Crites (1979)47 conclude most of 
the early research in theory building of developmental 
stages on adult life cycles, women often are included 
under the generic term men, or studies based on men are 
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generalized to women without sufficient examination as 
to fit. But Sheehy (1976)^® questions, how can we 
possibly expect to understand the development of men 
until we hear also from the people who bring them into 
the world, from women they love and hate and fear? 
Gail Sheehy C1974)49 in the best seller. Passages: 
Predictable Crises of Adult Life, researched the life 
stories of 115 middle-class Americans, ages 18-55. 
While men and women continue growing up adult from 
18-50, there are predictable crises (passages) at each 
step. The steps are the same for both sexes but the 
developmental rhythms are not. 
According to Miller (1976),^ in man's life 
cycle, women's place has been that of nurturer, 
caretaker, and helpmate, the weaver of those networks 
of relationships on which she in turn relies. But 
while women have taken care of men, men have, in their 
theories of psychological development, as in their 
economics arrangements, tended to assume or devaluate 
that care. When the focus on individuation and 
individual achievement extends into adulthood and 
maturity is equated with personal autonomy, concern 
with relationships appears as a weakness of women 
rather than as a human strength. Bernard (1981)51 
points out, theorists reduced the lives of women to 
stages in their reproductive cycle or equated women's 
I 
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development with the family cycle. The sequency for 
women is more variable than for men and may be quite 
different for different groups of women. According to 
Gilligan (1982)52 one reason that women's life 
developmental stages are different from those of men is 
that women base their decisions about when to work and 
when to go to school on a different set of values than 
do men. For examples adult developmental stages 
(Levinson, Darrow, Klein, Levinson, and McKee, 1978; 
Vaillant, 1977), agreed that men emphasize the 
development of a work role early in their adult life 
and make a shift in mid-life to an emphasis on 
relationship. 
The usual sequence of events for middle-class men 
in their late teens and 20's is to complete their 
education, begin a career, get married, and have 
children. Even when men get married before completing 
their education or starting their careers, there is an 
underlying principle that marriage and children are not 
to interfere seriously with either education or career. 
Whereas Gilligan (1982),53 cited that the priority that 
women place on relationships in making their decisions 
may help explain such sequences as partial education, 
marriage, children. Job, more education, and career, 
which are uncommon for men but common for women. In 
the sequences for women, life events and relationships 
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seem to play more of a role than they do in men's 
sequences. 
In summary, Gilligan (1982)54 noted the disparity 
between women's experience and the representation of 
human development throughout the psychological 
literature, has generally been seen to signify a 
problem in women's development. The failure of women 
to fit existing models of human growth may point to a 
problem in the representation, a limitation in the 
conception of human condition, an omission of certain 
truth about life. 
Although most of the reasons, factors and life 
events appear to be viewed as results of mid-life 
crisis of sorts, it is more accurate to describe and 
perhaps understand and view them as mid-life 
transitions (Holt, 1982).55 Once this is seen as true, 
then it is important to acknowledge that the 
developmental process of women is and can't help but be 
© 
seen as a key factor in this transition. At mid-stream 
in a woman's life hard decisions and difficult 
adjustments for the most part of early adulthood has 
been experienced and the opportunity to reaffirm the 
meaning of her own life comes into focus. 
According to Brooks (1976),56 re-entry women 
experience recognizable phases while in the process of 
deciding whether to return to college: 
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Cl) Women may experience a vague discontent, a 
feeling that vicarious achievement is not 
enough. She then begins thinking of herself 
as a first-hand achiever. 
<2> Period of inner preparation, of confidence 
building and introspection (Is this really 
what I want?). 
(3) If the woman is married or a mother a period 
of intense family involvement follows. 
<4) Moves into the decision phase which 
includes: 
Ca) assessment of her strengths and talents 
as well as her shortcomings 
Cb) acknowledgement of the wide range of 
alternatives open and the narrowing of 
them. 
<5) Last stop, most crucial: goal setting and 
the implementation of one's plan. An 
inability to focus goals can undermine the 
i 
re-entry process. 
In all this movement through stages, it may 
encourage us to remember as Gail Sheehy noted: 
We are not unlike a particularly hardy 
crustacean. The lobster grows by developing 
and shedding a series of hard, protective 
shells. Each time it expands from within, 
the confining shell must be sloughed off. 
It is left exposed and vulnerable until, in 
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time, a new covering grows to replace the 
old. 
With each passage. . .we, too, must shed a 
protective structure. We are left exposed 
and vulnerable—but also yeasty and 
embryonic again, capable of stretching in 
ways we hadn't known before. (Sheehy, 1974, 
p. 29>57 
It would appear that institutions of higher 
education can profit in their retention of students by 
becoming aware and responsive to the dimensions of 
adult development and to the stages of the students 
they are serving. 
Needs 
Wheaton & Robinson <1983)^® point out that the 
baby boomers have passed through the regular education 
years, so schools are seeking new markets for 
facilities that are no longer filled to capacity. 
Re-entry women appear to be the new marketable answer. 
They are appearing in increasing numbers, and 
institutions need to be sensitive to their particular 
needs in order to serve them more effectively. 
Grottkau and Davis <1987)59 confirm this also, 
noting that for the last several years, descriptive 
studies have provided substantive evidence that as 
adult women return to post secondary institutions, they 
bring with them a unique configuration of conflicts. 
fears, and needs. 
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According to Mohensin, <1980);60 Wheaton & 
Robinson <1983);61 once the mature woman has made the 
decision to return to college the implementation of her 
plan is not always easy. The characteristics and 
concerns that make the re-entry women unique also 
impose a unique set of problems for her and for the 
institution she chooses to attend. Brandenburg 
<1974)^2; Gray <1980)^3 cite that there appears to be 
specific needs that must be addressed in order for the 
re-entry woman to succeed in her endeavor of pursuing 
academics. These needs are categorized as personal 
problems or barriers and institutional problems or 
barriers. 
Brandenburg <1974)64 from her study concludes 
that women who return to school after an interruption 
in their formal education perceive their return as a 
very serious step. They have unique needs on both 
psychological and practical levels. Psychological 
needs include search for their own identity, 
self-fulfillment, financial independence, meaningful 
employment, and their fears about their ability to 
compete with younger students and to succeed 
academically. The practical needs include college 
services geared to their life situations such as using 
different admissions criteria (life experience credit), 
orientation programs, financial aid, child care 
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programs, academic skills and flexible schedules and 
specialized academic and vocational counseling meeting 
their unique needs. 
Gray's C1980)65 studies deal with the special 
problems of married professional women who are pursuing 
graduate studies. Their needs are quite similar to 
those of the re-entry woman. The psychological 
problems include gaining the emotional support of 
significant others; dealing with conflicting societal 
demands; and resolving conflicts that arise between 
roles. 
He notes that the Counseling services of 
institutions will play an important role in this 
population and women can benefit from their help in 
developing skills; setting realistic goals, time 
management and training in assertiveness and values 
clarification. 
According to Glass & Rose <1987>66 one of the 
greatest obstacles is juggling the many roles of 
adulthood. While the traditional student's primary 
role is that of student, the re-entry woman must often 
combine her role as student with that of wife, mother, 
wage-earner, or any combination. Even with this 
understanding, viewed from the life-cycle perspective, 
women who return to higher education in their twenties 
and early thirties, who are married and have young 
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children face different psychological barriers than 
women who return in their forties or later. Noting 
this awareness of these two groups Evans (1985)67 
points out the importance of seeing and understanding 
that there are two distinct groups, because these two 
groups of women probably comprise between 80 and 90 
percent of the returning women in any institution. 
Tittle & Denker (1980)68 see that psychological 
barriers encompass diverse topics: attitudes toward 
appropriate roles for women; the socialization process 
and development of female identity; and questions 
concerning and returning woman/s needs, concerns and 
family attitude. These barriers can be culturally and 
experlential1y based, but common elements for all women 
are the variables that relate to the development of 
feminine identity centered primarily on the wife and 
mother roles and the accompanying delay in other 
definitions of self. 
In Figure 1, visualized barriers of the re-entry 
women are seen. The inner block describes the demands 
women place on themselves. The middle block depicts 
the demands of their roles as mothers, wives (domestic 
consultants). The outer blocks describe all the 
relationships that interact with the re-entry woman 
during an average week. 
Figure 1- 
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Another barrier for the re-entry woman, although 
seldom cited in the literature is that in addition to 
the possible resistance from their husband and family, 
a re-entry woman may also experience negative reactions 
from female friends who feel threatened by her 
reevaluation of her life, Brandenberg (1974).69 
Another issue, scarcely reviewed, that may enter 
into the re-entry woman's life as an obstacle with 
produced feelings of guilt and added time to their 
responsibilities is that of the extended family. The 
first group that Evans (1985)^° cites are women in 
their 20's and early 30's. These women are likely to 
have younger children, and great demands may be placed 
upon them to adequately fulfill their multiple roles as 
mother, wife, homemaker, and student. The second group 
of women, in their forties or later, are at an age 
where their parents now are beginning to have a need to 
be helped. It may consist of taking them for numerous 
o 
doctors appointments, food shopping, or even having the 
added responsibility of maintaining their physical home 
as well as doing chores, cleaning, gardening and 
repairing due to their age. 
Rapoport and Rapoport (1972)71 best describes 
this phenomenon of the time limitations imposed by 
these women in their term "role overload". Although 
they contrast careers with family responsibilities in 
I 
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their study, this term appears to be applicable for the 
situation of the re-entry woman. A few years later 
Scarto and Sigall C1979)72 have taken the position that 
in order to avoid negative sanctions from others, and 
to reduce self-imposed guilt, a multiple-role woman 
often adopts a costly response to the problem by 
attempting to become a "super woman". 
As a result of all these perceived 
responsibilities, feelings of guilt may arise from a 
decision to doing something for herself, which may also 
be reinforced by their family as 'abandoning' 
responsibilities of taking care and managing her 
family. In Burke's <1980>73 book on a survival manual 
for women returning to school, she writes about the 
fear of being selfish. She notes that there are 
certain ways in which time spent which may be 
considered "selfish" by the culture, and other ways are 
considered Mo.k.M. "For example, it is "o.k." to spend 
two hours on the phone everyday with friends or walking 
through the department stores, but it would be selfish 
to spend two hours per day taking a course at a 
college. It's "o.k." to spend *15.00 having your hair 
done, but it is extravagant—selfish—to spend the same 
amount on a textbook." 
In addition, adding yet another barrier, Cramer 
(1981)74 notes a major stumbling block that also 
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hinders the confidence of the re-entry woman is that 
they may have an exaggerated idea of the ability and 
background of traditional students. They may perceive 
themselves as not being well enough prepared 
academically or having the necessary study skills to 
succeed in college. 
Institutional 
To confirm another just as powerful barrier, 
Astin <1976)^5 points out how institutional barriers 
are as powerful as a woman's own personal barriers. 
College and university administrators have sometimes 
viewed returning women as dilettantes who take a course 
here and there but have no real commitment. 
In 1984, the 40-member Commission on Higher 
Education and the adult Learner reported that colleges 
and universities are a "major impediment" to meeting 
the needs of adults. According to the report, colleges 
remain unprepared to recognize the magnitude of needs 
of older adults and to confront the changes that are 
required if this population of learners is to be 
properly served (Chronicle of Higher Education, 
1984).76 
The most common institutional barriers deal with 
admission policies, scheduling and available services. 
Badenhoop & Johansen (1980)77 cite that in a study 
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comparing reentry women with traditional women 
students, the reentry women were found to be far less 
likely to make use of available student services. One 
explanation for this is inadequate information 
dissemination. Since most reentry women are part-time, 
and almost all are commuting students who have full 
lives outside the academic environment, they do not 
have access to the normal student "grapevines" of 
communication to learn about available services. 
In order to evaluate an institution's commitment 
of returning women. Tittle and Denker <1980)78 suggest 
that the following must be checked to determine if 
programs are specifically designed for returning women: 
- Financial Aid 
- Recruitment program 
- Accessible class location and flexible class 
scheduling 
- Evening & weekend hours for offices providing 
support services such as counseling/advising, 
etcetera 
- Childcare facilities and referral to childcare 
services 
- Social functions 
- Life experience credit 
- Women's center or development of support groups 
- Career development planning 
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- Curriculum offerings to enhance skills in 
writing, math, studying, taking exams. 
According to Glass & Rose (1987)79 a number of 
programs geared to reentry women are being tested at 
four year institutions. Murphy & Achtziger (1982)80 
note the example of C.W. Post University, Long Island, 
New York. This four-year institution developed an 
integrated package designed to recruit women. 
Admissions personnel identified four basic needs for 
the recruitment: 
<a) workshop series designed to inform and 
assist reentry women 
Cb) an institutional commitment to offer 
financial aid to qualified women 
(c) provision of adequate child care 
(d) development of a support group for returning 
women 
Once these needs were identified, school officials 
integrated resolution of them into institutional 
policies. 
The consensus of current research is that the 
adult re-entry woman is clearly a topic that needs to 
be in the forefront of institutions. They are a very 
viable marketable population, but dealing with a 
differing population brings a whole new set of issues 
that will have to be addressed and reevaluated often. 
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An understanding of the developmental process is 
a key issue. With such information in our working 
knowledge we can more effectively distinguish and 
recognize the 35-year-old who comes for clearly 
specified professional knowledge because she may want a 
promotion to move up in her job, than from the 
23-year-old who is exploring a first career choice. 
Once a clearer picture of the developmental 
process is understood, and the needs of these stages 
are identified, educational activities more often will 
be on target; programs can be more effectively planned, 
and more generally issues concerning better staffing, 
resources for learning and evaluation will be 
developed. 
In conclusion, (Astin, (1976);81 Simpkins & Ray, 
<1983>82 Wheaton & Robinson, C1983)83 agree that great 
as the problems are, women who have made transition 
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CHAPTER III 
DESIGN OF THE STUDY 
Using the terms perceptions, attitudes, and 
description challenges the researcher to utilize tools 
that are flexible enough to give the most information, 
yet also be able to include some form of qualitative 
measurement to evaluate this study. 
The issues of selecting methods is no longer 
one of the dominant paradigm versus the 
alternative paradigm, of experimental design 
with quantitative measurement versus 
holistic-indicative designs based on 
qualitative measurement. The debate and 
competition between paradigms is being 
replaced by a new paradigm—a paradigm of 
choices. The paradigm of choices recognizes 
that different methods are appropriate for 
different situations. (Patton, 1980, p. 
19-20)* 
Upon finding a consensus of who a re-entry 
woman is, the purpose of this study was designed 
to synthesize the literature of re-entry women 
students, and to examine through a questionnaire 
their unique attitudes, personal characteristics 
and preferences for modes of learning. The study 
will describe re-entry women in this private 
institution of higher education by social 
demographic characteristics. The study will 
identify events and the several most compelling 
factors influencing their decision to return to 
college. The study will measure re-entry women/s 
frequency of responses to availability of services 
and their desire to use such services. Describing 
these re-entry women's unique needs and 
identifying program options of Continuing 
Education that may best meet their needs may help 
to bridge the gap between the reality of what 
services college provides and what the re-entry 
women perceived would meet their needs. This data 
will enhance the synthesizing of research on the 
re-entry woman, as well as assisting similar 
higher educational institutions in adapting 
present programs for their population. 
To achieve the purpose of the study, 
quantitative data through a survey questionnaire 
was collected from a sample population <N=139) of 
re-entry women at Emmanuel College. In addition a 
workshop was conducted to assist in validating 
this questionnaire. The questionnaire's design 
o 
were in conjunction with the guidelines designed 
by Francis & Bork (1983).2 
Sources of Data 
The population for this study includes all 
women who were over the age of 23 years and who 
had taken a credit class in the degree program 
through the Adult Learner Department at Emmanuel 
I 
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College in Boston, Massachusetts. Leckie (1978)3 
and Weathersby (1980)4 cite that age has generally 
been used to identify the older or returning 
student. 
Emmanuel College is a four-year Catholic 
liberal arts women's college which sits on a 
triangular piece of land and is bound by the 
Fenway, Louis Pasteur Avenue and Brookline Avenue 
in Boston. 
In September 1919, Emmanuel opened its doors 
with a group of 29 young women and at the time of 
this study had an enrollment of approximately 1100 
undergraduate students and 315 Adult Learner 
students. 
Surrounded by the well-known hospitals of 
Beth Israel; Peter Bent Brigham; Children's 
Hospital; Dana Farber; Joselin Clinic, Emmanuel's 
Insight of this particular population resulted in 
the establishment of a Continuing Education 
Department in 1974. Its purpose was to provide a 
program by which area nurses and other working 
women could earn a baccalaureate degree in liberal 
arts. 
In addition to the primary mission of 
implementing an opportunity for nurses needing 
further education, it also offset the loss 
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resultant from the steady decline in traditional 
student enrollment. 
The population sampled have taken class 
credit through the Adult Learner Department and 
are in a B.A. or B.S. degree program since the 
Fall of 1979. This includes registrations from: 
Fall, 1979 to Spring, 1985. Since credit and 
non-credit classes make different demands and 
offer different rewards, people have different 
expectations of these classes. Therefore 
restricting the population to people who had taken 
at least one credit class, resulted in more 
relevant information. 
Sample 
Respondents of this study consisted of 139 
undergraduate Adult Learner women at a women's 
college who volunteered to participate in this 
study. Questionnaires were mailed in the Spring, 
1986 to all Adult Learner women students (total of 
315) who were 23 years of age and older and had 
been registered in a degree program since the Fall 
of 1979 at Emmanuel College in Boston. Only those 
students who fit this definition were asked to 
complete and return the questionnaire. 
The Survey Instrument 
Data for this study were gathered by a 
Re-entry students needs assessment questionnaire. 
(See Appendix A) This questionnaire was developed 
by identifying research significant in the field 
of Continuing Education. Demographic questions 
and other significant area items were incorporated 
in this questionnaire. 
The questionnaire consisted of four 
sections, containing fifty (50) open/closed ended 
questions. Section I of the questionnaire elicits 
information about social demographic 
characteristics of respondents. Areas included: 
age, sex, ethnic background, marital status, 
number of children, ages of children, highest 
education completed, previous enrollment in 
continuing education program, number of courses 
completed in the continuing education program, 
specific event that has influenced their return to 
school, what, if any, was the single most 
important factor to influence their decision, 
reasons and the most important reason for pursuing 
a degree at Emmanuel College. 
Section II, deals with the various career 
and counseling services offered to all students. 
1 
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This section consisted of 14 question parts and 
one open-ended question. Part A of the first 14 
questions, measuring the respondent's knowledge of 
availability of various services, used the 
response set of "presently available"—yes, no, ? 
(don't know). Part B, measuring the respondents' 
desirability to use such services offered response 
of "low 1-2-3-4 high" desire. 
Section III consisted of nine questions. It 
listed seven program options that may best meet 
the respondents' needs. Part A, measured the 
respondent's knowledge of the availability of 
different options at Emmanuel College. It used 
the response set of "available"—yes, no, ?. 
"Part B, measuring the respondents' preference for 
such a program offered response of "low 1-2-3-4 
high" preference. In question eight, respondents 
were asked to list any other aspects of the 
program that would best meet their needs. 
Question nine, asked to identify a name that 
returning women students would be best identified 
as. 
Section IV was dealt with academic 
instructional preferences of the respondents. It 
consisted of nine questions. Answers for the 
respondents were "low 1-2-3-4—high" preference. 
Question ten was a check item, it dealt with some 
of the possible barriers that the respondents felt 
may interfere with their academic continuance. 
Validitv 
The questionnaire was validated by a small 
group C13) discussion of re-entry college women 
students at Emmanuel College. The small group 
discussion consisted of examining the validity of 
each item and the clarity of the directions. The 
pretest group discussion resulted in altering some 
instructions in Sections II and III and in Section 
IV some additional categories were added. 
Collection of the Data 
The researcher sent out a letter of 
introduction CSee Appendix B), a questionnaire, 
and a self-addressed stamped envelope to all (315) 
re-entry women students (over 23) enrolled, 
(either full or part-time) in degree programs in 
Emmanuel College/s Continuing Education Program. 
Pace (1967)5 jn discussing research 
sampling, points out that the stability of results 
depended on the number of students measured and 
how representative those students measured were of 
the population. He recommended that a sample of 
50-75 be obtained if enrollment was under 1000 and 
\ 
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a sample of 75-150 students be obtained if 
enrollment was more than 1000. 
The questionnaires were mailed in the Spring 
semester of 1986. The initial sampling yielded 
101 respondents, so a second sampling was mailed 
and 38 other participants were obtained. The 
questionnaire responses were entered into the 
computer data base and tabulated during the Spring 
of 1987. 
The SPSS-X program provided the number of 
students responding to each item, their frequency, 
percent, cumulative frequency and cumulative 
percent. It identifies specific events and the 
most important event influencing return to 
college. It indicates the availability and 
desirability of personal, academic, and 
instructional preferences by re-entry women of 
Emmanuel College. It then provides the mean, 
standard deviation, and standard error of mean for 
each item. 
Treatment of the Data 
The SPSS-X Data Analysis System was used to 
obtain a variety of descriptive statistics. The 
package program is comprehensive for statistical 
analysis and general data management. The system 
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provides over 50 major procedures, from simple 
table building to multi-variate statistics. 
(Prime Computer, Inc. Application Resource 
Catalog, 1989).6 
The Frequency Distributions and the 
Descriptive Statistics File (1.25) was used mainly 
to calculate the following descriptive statistics: 
frequencies, percent, cumulative frequency, 
cumulative percent, mean, standard deviation, and 
standard error of mean. 
ENDNOTES 
Hatton, Michael Quinn. Qual1 tative 
Evaluation Methods. Beverly Hills, California; 
Sage Publications, Inc., 1980. 
2Francis, J.B.; Bork., Design and 
Administration of Mall Questionnaires. (Action 
Research Associates, 1983). 
3Leckie, S., "The New Student on Campus," 
Educational Horizons. 56 (1978): 196-199. 
4Weathersby, R.P. and Tarule, J.M., Adult 
Development:_Implications for Higher Education. 
Washington: Association for Higher Learning, 
1980. 
5Pace, C.R., Evaluation Perspectives, Los 
Angeles Center for the Study of Evaluation, UCLA 
Graduate School of Education, 1967. 
6Prime Computer, Inc. Application Resource 
Catalog. Natick, Massachusetts; July, 1989. 
CHAPTER IV 
RESULTS AND DISCUSSION 
The researcher sent out 315 questionnaires with a 
letter of introduction and a self-addressed stamped 
envelope to all re-entry women students 23 years and 
older, either full or part-time in degree programs in 
Emmanuel College's Continuing Education Program. The 
initial sampling yielded 101 respondents, so a second 
sampling was mailed and 38 other participants were 
obtained. The respondents totalled 44.1 percent of the 
Emmanuel College's Continuing Education Program. 
The results of the study are organized into four 
subdivisions: Section One will describe the 
demographic results; Information about their previous 
education; (specific reasons) most influential in 
returning to school; and reason(s) for continued 
pursuit of a degree; Section Two will test the 
knowledge of availability of .student support services 
and their desirability; Section Three will examine 
student awareness of program options available to 
students and their preferences for each option; and 
Section Four will describe preferences for academic 




The results of this study will strengthen and 
enhance the literature to the following questions: Who 
are the re-entry women at Emmanuel College? What 
motivated them to reenter a formal degree program 
through the Continuing Education Department? What are 
these women's unique needs? What support services, 
whether they be social, psychological, or academic are 
needed to help them meet their needs? What are their 
program and instructional preferences? What are some 




A demographic profile of women participants in 
this study is presented in Table 6. 
As Table 6 shows, the typical re-entry Emmanuel 
woman in this study was in her late 30's (mean 37.6 
percent) married <47.1 percent) or single (41.9 
percent). Married students had on the average two 
children. The majority of the students' (52.5 percent) 
children were over 18 years of age, and 22.8 percent 
were high school age. The sample may suggest that some 
of the re-entry women began their own pursuit of goals 
only after their children had become less dependent 




Demographic Data on the Re-entry Women Respondents 
at Emmanuel College (N=139) 
Demographic Items Freq. Percent Cumulative Cumulative 
Freq. Percent 
Age Range 
23-28 20 14.5. 20 14.6 
29-34 35 25.4 55 40.1 
35-43 46 33.6 101 73.7 
44-55 33 24.0 134 97.8 
55-64 3 2.2 137 100.0 
Total 137 99.7 
Mean =37.6 
Mean Range = 35-43 
Marital Status 
Married 64 47.1 64 47.1 
Single 57 41.9 121 89.0 
Divorced 8 5.9 129 94.9 
Separated 2 1.5 131 96.3 
Widowed 5 3.6 136 100.0 
Total 136 100.0 
Continued on next page 
i 
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Table 6 continued 








 59.7 19 64 - 
1 13 9.4 9 3 1 - 
- 
2 17 12.1 13 2 1 1 









.9.4 9 3 - 
Total 100.0 62 67 7 1 2 
Mean =2.16 
********** 




Age Range of 
Children 
0-2 infant 5 3.2 5 3.2 
3-5 pre-school 7 4.4 12 7.6 
6-12 el em/middle 27 17.1 39 24.7 
13-18 high school 36 22.8 75 47.5 
18+ 83 52.5 158 100.0 
Total 158 100.0 
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particular sample, 59.7 percent had no children. Since 
41.9 percent of the sample were single it may suggest 
that these women may be the career track women which 
gives them the freedom to pursue their education in 
conjunction with their careers. 
Before enrolling in Emmanuel College's Continuing 
Education Program, half of this sample had already 
received Nursing Diploma's (50.4 percent). Twenty 
eight point eight percent received three or more 
college credits in other Institutions. Another 14.4 
J 
percent had an Associate degree. It is important to 
note that Emmanuel is in a geographical region that has 
access to a large nursing population, this may reflect 
why half the population are nursing students (50.4 
percent). Some of the surrounding hospitals include: 
Beth Israel; Children's Hospital; Josselin Clinic; Dana 
Farber; Brigham & Womens Hospital; Saint Elizabeth's 
and Massachusetts General Hospital. 
Table 7 shows that before the students 
matriculated to Emmaneul College, a third of them had 
already taken courses at other Continuing Education 
Programs. 
Table 8 shows that in the years spanning 1974-78, 
there was 3.6 percent or five students who participated 
in this sample, who were in their last semester. It 




Re-entry Women's Responses to the Question* “Have 
You Been Enrolled in Continuing Education 
Program Before This One?" 
Frequency 
Yes 32,6% 45 
No 67,4% 93 
Table 8 
Re-entry Women's Responses to the Question, "When 










degree. Another student finished in ten and the other 
in three, it took them eight years to receive their 
degree. It appears that these students may have only 
taken one or at the most two courses per semester and 
did not have previous credits behind them when they 
started their program at Emmanuel. There was no 
mention that they stopped their education at any time. 
Table 9 shows the typical re-entry woman as being 
a part-time student. It was found that 70.5 percent 
are enrolled as part-time students with the remaining 
29.5 percent being full time students. 
Table 10 shows the number of courses the re-entry 
women completed at the time of responding to the 
questionnaire. It indicates that 71.9 percent of 
Emmanuel's re-entry women were within their first two 
years of academic pursuit of their degree. 
The above table indicates that 71.9 percent of 
Emmanuel's re-entry women are within their first two 
years of academic pursuit of their degree. 
Table 11 points out that half of this sampled 
population were Registered Nurses (50.4 percent), the 
remainder of the respondents were women <28.8 percent) 
who received more than three credits at other colleges 
and universities. Over fourteen percent (14.4%) had 
already obtained an Associates degree. More than three 
percent (3.6%) already had a high school diploma and 
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Table 9 
Re-Entry Women's Responses to the Question* "Are 
You a Part-Time or a Full-Time Student at the 
Present Time?" 
Frequency 
Part-Time 70,5% 98 
Full-Time 29.5% 41 
Table 10 
Re-entry Women's Responses to Question, "How Many 
Courses Have You Completed Up to the Present Time? 
Courses Frequency 
1-9=1 year 33.8% 47 
10-18 = 2 years 38.1% 53 
19-27 = 3 years 18.8% 26 
28-36 = 4 years 9.3% 13 




Educational Experience Before Enrolling into Emmanuel 
College's Continuing Education Program 
1. Nursing Diploma 50.4% 
2. College Credit 3+ credits 28,8% 
3, Associate Degree 14.4% 
4. High School 
Diploma 
3.6% 
5. Junior College credit 1 .4% 
6. High School Equivalency 
Certificate 
1.4% 
1.4 percent had a high school equivalence certificate 
or Junior College credit. 
Table 12 reveals the specific reason(s) that the 
respondents felt influenced their return to school. 
Individuals ranked encouragement from family and 
friends; dissatisfaction with their Job; funds becoming 
available and youngest child entering school as the 
most frequent reasons that influencing their return to 
school. The nursing population identified additional 
academic work or a BS/BA degree was needed to maintain 
or advance in their present career. 
When the respondents were asked to identify the 
single most important reason that influenced their 
decision, both groups identified encouragement from 
family and friends as the most important reason that 
influenced their return. 
The difference between Table 12 and Table 13 is. 
Table 12 asks what influenced their decision to return 
to education, whereas, Table 13 asks the reason for 
i 
continuing their education and pursuing a degree. 
When asked to indicate reason(s) for continuing 
their education or pursuing their degree (see Table 
13), most re-entry women indicated the following: "to 
have the satisfaction of obtaining a degree" (23.6 
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percent); "simply to learn and become educated" (20.7 
V 
percent). 
When forced to choose the most important reason 
for continuing their education or pursuing a degree, 
the non nurses chose career-oriented reasons. 
Fifty-nine point 4 percent chose to develop a new 
career or advance in their present career. Another 
39.1 percent chose personal growth goals as their 
primary reason (e.g. to have the satisfaction of 
obtaining a degree; simply to learn and become more 
educated). 
The nursing population sample (22.9 percent) 
chose having the satisfaction of obtaining a degree and 
advancing in their present career as their most 
important reason (38.6 percent). 
Table 14 illustrates the major reason for 
non-nurses enrolling at Emmanuel College was the 
reputation of the college and the fact that it was a 
small women's college. 
The nursing respondents indicated that their 
major reason was Emmanuel's acceptance of previous 
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Section II 
Support Services For Re-entry Women 
Section Two consists of four tables which deal 
with the re-entry women's various counseling and 
learning center services offered to the students. The 
first part of the question will be measuring the 
respondents' knowledge of availability of various 
services. The response set of "presently 
available—Yes, No, Don't Know was used. To measure 
the respondents desire to use such services offered 
responses of "low desire to use them" or "high desire 
to use them" was used. 
Table 15 presents the respondents knowledge and 
desire to use the services that would allow them to be 
assimilated into the college and help succeed 
academical 1y. 
An analysis of Table 15 shows a high percentage 
of the students not being aware of the availability of 
such services. This is reflected in the contradiction 
of Yes/No or "I don't know" responses. However, their 
desire to use such services is stated in the high 
percentage of responses for desire of such services; 
faculty advisement program (66.2 percent); career 
counseling services (55.8 percent); 
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regular communication, i.e., weekly letters or meetings 
(43.2 percent). 
The results in Table 16 overall indicate that 
over half (54 percent) of the sample expressed a strong 
desire to use the Personal Counseling Services. 
Specific areas that reflect this strong desire include: 
assertive skills (51.8 percent); stress management (49 
percent); obtaining encouragement from family (47.5 
percent) and communication skills with family and 
others (45.3 percent). 
The discrepancy between the responses of Yes/No 
and, "I don/t know”, shows a lack of knowledge for the 
existence of the personal counseling services. 
Areas such as premarital (64 percent) and 
marriage enrichment (56.1 percent) reflect a low 
desire. The life stage that these re-entry women are 
at, appears to be a consideration that this is not a 
need; mean age is 37.6 and 47.1 percent were already 
married. 
It appears that the conflicting responses on 
awareness (see Table 17) reflects good knowledge of the 
existence of the learning center and the academic skill 
programs, however, it reflects a fairly low desire to 
use these services. For example: Remedial reading 
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Table 18 represents knowledge and the needs of 
re-entry women students in the area of study skills. 
The fact that all of these services were available to 
them, and almost two thirds (62.6 percent) were aware 
of the availability of this service, but only one out 
of four was aware of the availability of the specific 
skills (test study, test taking, memory, and note 
taking skills). 
Considering the overall need for study skills, 
43.2 percent expressed a need for such service. The 
specific needed study skills, were concentration and 
memory skills (44.6 percent note taking skills (41.0 
percent) and test study skills (39.6 percent). 
Section III 
Program Preference 
When asked to indicate their preferences for 
different accommodating programs for re-entry Emmanuel 
women (see Table 19), 83.1 percent indicated the 
awarding of life and work experience as being very 
important. Better than half (67.2 percent) indicated 
preference for a program that offered the same faculty 
to teach day and evening courses for undergraduate and 
re-entry women students. Half (53.4 percent) showed a 
preference for a program that offers intensive 
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degree as the most important reason for pursuing their 
degree. 
Addressing the question of choosing Emmanuel 
College, the respondents indicated that the acceptance 
of courses/credits from other academic institutions C31 
percent), and the academic reputation of this small 
women's college C28 percent) were the main reasons. 
The Emmanuel College re-entry women's needs were 
reflected in the following high preference service 
areas: faculty advisement program <66 percent); career 
counseling services <56 percent); 
educational-vocational information (50 percent); 
regular communication system such as weekly meetings or 
letters (43 percent) and peer advisement (42 percent). 
An analysis was conducted on the needs of 
respondents with respect to personal counseling and 
academic preparation skills. Considering the personal 
counseling services, over half of the respondents 
indicted a high desire to use this service. 
Specifically they indicated they would use 
assertiveness training (52 percent); stress management 
(49 percent); communication skills (46 percent); and 
support groups to help continue support from family 
members and friends <48 percent). 
The pre-marital, marital, post-marital (64 
percent) and marriage enrichment (56 percent) questions 
I 
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percent were within their first two years of academic 
pursuit. 
Fifty percent of the participants in this study 
were nursing diploma students and 50 percent were 
non-nursing students. When they were asked about their 
reasons for returning to school, 54.4 percent of the 
nursing respondents said they returned to maintain job 
security and to be able to have the flexibility of 
upward mobility in their profession. About 40 percent 
of the non-nursing students said that their major 
reason for returning to school was that they received 
encouragement from both their family and friends to do 
so. The collective responses of both groups indicated 
dissatisfaction with their Job as the major influencing 
reason. 
For the most part, the re-entry participants were 
N 
pursuing their degree for one of three reasons. The 
nursing students' reasons for their pursuit of a degree 
were: (a) to advance in their present career <38.6 
percent); <b) for the satisfaction of obtaining their 
degree <22.9 percent). The non-nursing students' major 
reasons for pursuing their degree were: <a) to develop 
a new career <36.2 percent); <b) satisfaction of 
obtaining a degree <24.6 percent). The collective 




Academic Instructional Preference 
Table 20 shows Emmanuel re-entry women's 
responses to preferences of academic instructional 
methods. They preferred instructors who can relate 
theory to everyday practical experiences (87.7 
percent); instructors who have realistic view of 
students outside duties <81.0 percent); instructors who 
are interested in the progress of the students (75.9 
percent) and instructors who are relaxed and informal 
in class (67.6 percent). 
f 
A lecture approach (26.3 percent) and an 
individual approach to instruction (24.3 percent) were 
the least preferred methods of instruction. 
Table 21 addressed the question of possible 
barriers that may interfere with academic continuance. 
Family responsibilities (52.9 percent) and work 
responsibilities <63.8 percent) are found to be the 
possible major hindrance. 
An understanding of the reason in the results of 
93.5 percent responding that encouragement from family 
was not a barrier, may be found in table 21, where the 
single most important reason that influenced their 
decision is recorded. The non-nursing respondents 
selected encouragement from family and friends (39.1 
1 
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percent) as the most Important influence for their 
return. 
Summary of Results 
Demographic profile of Emmanuel College's 
re-entry women shows them ranging in age from 23 to 61 
years of age, with a mean age of 37.6 The respondents 
were 50.4 percent nurses re-entering to finish their 
degree and 49.6 percent non-nursing students. Nearly 
two-thirds, 64 percent, were married and had on the 
average two dependent children. Fifty-two percent of 
their children were over the age of eighteen; 23 
percent were of high school age; and 17 percent were 
elementary/middle school age, leaving only about 8 
percent at the infant and pre-school age. Single women 
constituted 42 percent of the sample; divorced women 
were 5.9 percent of the population; those who were 
widowed made up 4 percent and the remaining 1.5 percent 
were separated. 
The results found that one-third of these women 
were enrolled in other continuing education programs 
before becoming a student at Emmanuel College. Seventy 
percent were part-time students and 30 percent were 
full-time students taking day and/or evening courses 
with the undergraduate students. At the time of 
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Work responsibilities 88 
Lack of funds 59 




Lack of interest 15 
Yes No 
(52,9%) 65 (47.1%) 
(41.3%) 81 (58.7%) 
(63,8%) 50 (36.2%) 
(42.8%) 79 (57.2%) 
( 6.5%) 129 (93.5%) 
( 4,3%) 132 (95.7%) 
(10.9%) 123 (89.1%) 
Ill 
Programs separate from undergraduate students 
that has only evening classes <12.2 percent) or both 
evening and day classes <12.3 percent) were ranked as 
least preferred. Only eight to twelve percent were 
unaware of the availability of different programs 
avai1able. 
The last question found in Section III deals with 
possible names for re-entry women students. The sample 
population was asked to choose which name they would 
like to be known as while they continue their 
education; Continuing Education Women; Adult Learners; 
Re-entry women or a title that they would like to be 
referred to. 
The results are as follows: 
Re-entry women <4) 
Undergraduate Students <8) 
Continuing Education Students <74) 
X Adult Learners <34) 
No Preference <8) 
Pursuant Career Women <1> 





received a very low desire to use such services. This 
result may be explained by the fact that 47 percent of 
the re-entry women were married and the single women 
were in a career track. 
Examining the academic preparation services, 42.4 
percent indicated they would use remedial math 
programs. The second most needed academic program was 
paper-writing skills, with 35.3 percent of the 
respondents indicting a high preference for such a 
service. 
Forty-three percent of the respondents said they 
have high desire to use study Over 44 
percent of the respondents indicated they would use 
concentration and memory 
skills C41 percent) was the second most important 
needed study skills area. 
f' 
This study revealed an obvious lack of knowledge 
of the availability of the various student services 
available to re-entry women at Emmanuel College. This 
may suggest a breakdown of communicati'on during their 
orientation program. Another possible explanation may 
be the fact that since the majority of the re-entry 
women appear on campus after 4:00 p.m. and all offices 
close at 4:30 they may feel these services are not 
available to them. 
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The most striking finding is how the Emmanuel 
College re-entry women feel abut a college that grants 
them life/work experience credit (83 percent) and their 
preference for being a part of the same program as the 
traditional undergraduate students having an option of 
day and evening classes offered by the full-time 
faculty (67.2 percent). 
Respondents were also asked to indicate their 
preference for academic instructional methods. 
Emmanuel College re-entry women preferred instructors 
who can relate theory to everyday practical experiences 
(87.7 percent); instructors who have realistic view of 
students outside duties (81 percent); instructors who 
are interested in the progress of the students (75.9 
percent) and instructors who are relaxed and informal 
in class (67.6 percent). 
Job responsibilities (63.8 percent), family (52.9 
percent) and parents (41.3 percent) responsibilities 
and lack of funds (42.8 percent) were cited as possible 




SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
The non-traditional college student population 
has been growing since the 1970's. The re-entry women 
have been the fastest growing segment of this 
population. This study examined who these women are 
and their unique needs. This was done through a sample 
of a small Catholic women's college located in Boston, 
Massachusetts. 
A review of the literature on the re-entry women 
was focused on the following areas: the genesis of 
re-entry women in continuing education; reasons for 
returning to educational programs; life-cycle needs and 
their influences on returning to school; needs and 
barriers, in personal and Institutional areas. 
A questionnaire from significant research 
findings was developed. Quantitative data from this 
survey questionnaire was collected from a sample 
<N=139) of re-entry women at Emmanuel College. A 
pre-administration workshop was conducted with <N=13) 
re-entry women to validate the questionnaire. 
The questionnaire was originally mailed to 315 
re-entry women students. The initial sampling yielded 
101 respondents, and the second mailing produced 38 
\ 
115 
other participants for a total sample of 139. This 
produced a 44.1 percent response sample. 
The questionnaire responses were entered into a 
computer data base and tabulated through the SPSS-X 
Data Analysis System. 
Conclusions 
Six research questions were asked in this study. 
The questions and the conclusions, based on the 
response collected from the questionnaire, are 
presented below: 
The first question the study raised was: Who are 
these re-entry women students at Emmaneul College? 
It appears not only from the literature but the 
results of this study that the re-entry woman is found 
to be a highly motivated woman in her mid thirties who 
juggles multiple roles involving not only herself but 
family; career responsibilities and often times both. 
There is a need, whether it be for upward 
mobility in their job career; a developmental state in 
their life cycle or; suddenly becoming widowed or 
divorced that circumstances require them to receive the 
necessary credentials needed. The solution is 
undertaking the task of an undergraduate degree 
program, for a fast growing number of women today. 
I 
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Therefore, it can be concluded that institutions 
should recognize not only the seriousness of purpose 
these re-entry women project, but also that flexibility 
will be needed in addressing their admissions; needs 
and their curriculum. 
Baruch (1967)* found that a temporal cycle in the 
achievement motive is associated with age and family 
situations of women. The high achievement need that a 
woman experiences before she begins a family appears to 
be followed by a decline in achievement need since the 
nurturing and family responsibilities become the 
priority. The need for achievement returns once the 
children are grown. 
According to Astin <1976),^ changes in the life 
cycle of women suggest a need for redirection, 
accomplishment and new work orientation. 
The findings of this study reaffirm the previous 
authors findings, these re-entry women returned to 
school when they were older and when their children are 
of junior high school age or older. 
jThe second question the study addresses was: 
What is the motivation for re-entry women to enter into 
an undergraduate degree program? 
With the sample/s results, it was found that 
there were two equal populations being studied; nursing 
students who comprised half of the sample population; 
\ 
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non nursing students the other half. This revealed 
different motivations for entering into an 
undergraduate degree program. 
For the nursing population, the motivation 
identified was their need to obtain a BS/BA degree. 
This was needed for Job security and upward mobility in 
the nursing professions. The non-nursing students 
found the dissatisfaction with their Jobs and the 
encouragement from their family and friends to be the 
most frequent motivations. The single most important 
reason both groups identified was encouragement from 
family and friends. 
Therefore it can be concluded that Counseling 
services should implement programs and workshops that 
will help reinforce and maintain the sense of 
encouragement that is needed for the re-entry woman to 
achieve her goal. It would appear that such services, 
if implemented, would not only benefit the re-entry 
woman, but enhance the retention of students for the 
institut ion. 
The third question in this study was: What are 
these re-entry women's unique needs? 
With the knowledge that these re-entry women have 
been away from formal education for a period of years, 
they have also acquired throughout this time what is 
termed life experience. This should be a valid 
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consideration in the admission process that will differ 
from the criteria of the traditional undergraduate's 
admission policies. 
It can be concluded that services in the 
institution become aware of the developmental stages 
experienced with the re-entry women population in order 
to have this knowledge of their unique need. 
Also the concept of time is a vital and unique 
need that may differentiate her from the traditional 
student, fl’he traditional undergraduate student is 
portrayed as younger, often coming directly from high 
school, independent with little responsibilities. The 
re-entry woman has multiple commitments of family, 
career and extended family members that are all 
involved in her life and play an important 
consideration in her scheduling. 
The fourth question was: What are the support 
services needed to help their unique needs? 
o 
Re-entry Emmanuel women students have expressed a 
need for a number of services. Among the most needed 
services were faculty advisement program; career 
counseling services; educational -vocational 
information; communication system between re-entry 
women; peer advisement; assertiveness training; stress 
management; communication skills; support groups; 
remedial math; paper-writing skills; study skills; 
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concentration and memory skills; and note—taking 
ski1 Is. 
It appears that some of these re-entry women are 
experiencing some fears about their academic 
performance skills and adequacy of study skills. 
Services should be especially designed to meet the 
academic needs. 
It can be concluded that any college that can 
visibly offer these services will not only maintain 
these students in their program, but will most likely 
attract other re-entry students. 
In summary, the college that can adapt to the 
unique needs of women students today may be the college 
of the future. 
The fifth question this study asked was: What 
are the instructional and program preferences of 
re-entry women at Emmanuel College? 
The results indicated that the Emmanuel's 
re-entry women's responses noted that they preferred 
Instructors who could relate theory to everyday 
practical experiences; they preferred instructors who 
would have a realistic view of students outside duties; 
those who would be interested in the progress of the 




It can be concluded that faculty teaching 
re-entry women must be tuned in to their needs and 
aware that they are dealing with an entirely different 
population than they have been teaching with the 
traditional undergraduate students. 
It can also be concluded that this growing 
population of reentry women filling up classes will 
necessitate faculty adjusting and updating their 
teaching methods to meet this population's needs. 
In 1984, the Commission on Higher Education and 
the Adult Learner reported that colleges and 
universities are a "major impediment" to meeting the 
needs of re-entry students (Chronicle of Higher 
Education)^ According to the report, colleges remain 
unprepared to recognize the magnitude of needs of 
re-entry students and to confront the challenges that 
are required if this unique group of students is to be 
served. Emmanuel appears to have responded to the 
challenge by designing and implementing a program for 
the re-entry woman to encourage them to enroll in 
college and to help the students to survive and meet 
their goals. Of the different programs that are 
available to re-entry students, this sample rejected 
any program that was separate from the traditional 
track program. They showed high preference for a 
program that is offered to the undergraduate students 
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with the same faculty with the option of taking these 
courses during the day or in the evening. 
The sixth question addressed in this study was: 
What are the barriers that may interfere with their 
academic continuance? 
It was found in this study that the sample 
population identified two major barriers: Ca) family 
responsibilities and; Cb) work responsibilities. 
Again, it must be concluded that the issue of 
multiple roles for the re-entry woman is a very 
important consideration in understanding who she is. 
Discussion 
A very vivid reality that colors this portrait of 
the re-entry women, is that with all the energy in 
sorting out the decision making process and all the 
planning that goes on behind the scenes, the element of 
family and friends encouragement is the important 
woman has been the sole provider of 
operating the family ‘this change will affect the entire 
family drastically. 
Who is this re-entry woman? There are no 
particular weights or measurements that will define the 
woman who has once again entered into a formal degree 
program after a hiatus of several or more years. This 
particular study, however, has given her some definite 
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lines in characteristics that helps give a clearer 
description of who she is, why she is doing this, and 
what she needs to accomplish her goal. She is a woman 
who is twenty-three or over, on the average in her 
mid-thirties; who may be married (47 percent); single 
(42 percent); widowed or divorced. She may be a career 
woman; a family consultant (wife and mother), or have 
dual roles. 
For the non-nursing students, encouragement from 
family and friends (39 percent) was essentially the 
most important reason for returning to school, with 
dissatisfaction of their present Job closely behind (32 
percent). In the nursing students, job security and 
upward mobility in their profession far exceeded other 
reasons by (55 percent) as being their most important 
influence in returning to college. This reason raises 
an interesting future research hypothesis in career 
developmental stages as to educational and career 
choices. Are these educational and career choices 
Intrinsic or individual choices or are they shaped by 
economic and other factors? 
As to why re-entry women choose to attend one 
academic institution over another, an interesting 
pattern evolved for those students who chose Emmanuel 
College. Since one-third of the sample had taken 
courses at other continuing education programs, the 
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data suggests that these women shopped around before 
they made a final choice to pursue their degree. The 
idea of a small women's college with an excellent 
reputation was a frequent reason stated by this 
population. The acceptance of previous academic 
credits from other programs was another influencing 
factor. As one of these women summarizes her reason, 
"It has been a long time since I had been in school, 
many programs would not accept credits from my A.D. 
program. Emmanuel College allowed me to challenge what 
they didn't accept. The allowance of these credits 
will enable me to obtain my degree sooner without 
repeating courses." 
An interesting observation was that the child 
care question received a negative response from this 
re-entry women's sample. A total of 76 percent of 
these women indicated a low desire to use such a 
service. This result may be explained by the fact that 
25 percent of these re-entry married women were 
childless. Also 42 percent of this sample were single. 
However, since the number of single parents are 
increasing in today's society, institutions may need to 
explore the feasibility of such services in the future. 
For this service may allow many of them to be able to 
reenter a college to obtain the credentials necessary 
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for a job that will allow them to provide themselves, 
their family, and contribute to the society. 
Limitations 
Several limitations threaten the internal and 
external validity of this study. 
Some of the demographic, geographic and 
institutional variables may be distinctive to the 
sample of the current study <e.g., small Catholic 
women's college, greater Boston area student 
population). 
Because the selection of a small women's college 
in the New England area was not, in itself, a random 
choice, factors unique to this college are also 
inherent in the results. Since the participants 
volunteered their participation, and the research 
design did not include randomization of assignment, the 
results of this study are subject to differential 
selection as well as maturation biases. 
The results of this study are based on re-entry 
women students attending a small Catholic women's 
college and may not be representative of degree seeking 
re-entry women students throughout the country. 
Therefore, any policy decision regarding re-entry women 
must be made within the context of each particular 
college or university. 
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Change is continuous and thus should be noted in 
this study. The premise is that as these re-entry 
women will be moving along a change continuum that will 
help them grow from a somewhat helpless and merely 
getting by, or just coping stage, to a higher level 
where they possess the skills, commitment, and 
consciousness necessary to effect change in themselves. 
This limitation may exist in the questionnaire since it 
was mailed without distinction as to what stage of 
experience they are in the program. The returns which 
are voluntary may be weighed at either end of the 
continuum. 
Implicat ions 
Older students are helping faculty and 
administrators rethink attitudes and 
practices and thus make our institutions 
more responsive. (King, 1985, p. 24)4 
This comment calls our attention to the 
current and potential impact of re-entry students 
upon effective future education. 
Should the results of this study be found to 
generalize through future research to re-entry 
women in general, these findings may bear strong 
implications for educational policies and 
procedures related to re-entry women. 
It appears that the re-entry women have a 
strong desire in having the same options as the 
I 
126 
Recommendations for Further Study 
Based on the responses of re-entry women, 
the following recommendations are offered: 
1. A replication study should be conducted 
with a larger and randomized sampling of re-entry 
women. 
2. Research should be conducted to 
determine whether college faculty perceptions and 
attitudes are in line with re-entry college women. 
3. Future research should involve the 
development of the validity of the questionnaire. 
4. A "booster" program for women should be 
initiated to give the re-entry women a new basis 
of support. "Boosters" should be available on a 
minimum of one a year. 
5. Weekend intensive courses would be a 
good addition to C.E. programs. 
6. Initiate a 3 credit course to help get 
the new students aclamated to the college program 
course to cover services, study skills, etcetera. 
7. Ask faculty to reevaluate course 
offerings to more nearly meet the needs of the 
re-entry women. 
8. Consideration during orientation for 
those who have not had any higher education 
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After reading the purpose of the study, and research procedures, I hereby, give 




Instructions: Please answer each question below. Place the appropriate numbered 
response in the box where applicable: otherwise fill in the space. 
1. AGE_years 2. SEX_ 3. Race or Ethnic Group_ 
(optional) 
4. MARITAL STATUS 
1. Married Number of Children _ Ages _ 
2. Single Number of Children __ Ages  
3. Divorced Number of Children __ Ages  
4. Separated Number of Children _ Ages _ 
5. Widowed Number of Children _ Ages  
5. Highest education accomplished (select one) 
Year Received 
1. High School Equivalence Certificate _ _ 
2. High School—12th grade _  
3. Associate Degree _ _ 
4. Nursing Diploma _  
5. College Credit _ _ 
6. Junior College Credit/Degree _  
7. Other _ _ 
6. Have you been enrolled in a Continuing Education Program before this one? 
Yes_if yes, when: 
No_ 
from_to_ where_ 
year year Institution 
7. 
8. 
When did you enroll in the present Continuing Education?_(Year) 
Are you a part-time_or full time student_at present? 
How many courses have you completed up to the present time? - 
What was the specific reason(s) that you believe influenced your return 




(you may check more than one) 
a. dissatisfied with job 
Tft received encouragement from family and friends 
c. funds became available 
d. received information from college about their program ~ 
e. youngest child entered school 
f. moved to community 
g. family or marital problems 
h. lost job 
i. serious illness or accident 
j. other 
Please identify the single most important factor that 
influenced your decision: _ 
10. Please indicate your reason(s) for continuing your education or pursuing a 
degree. Your goal was to: (you may check more than one) 
a. to develop a new career _ 
b. to advance in my present career _ 
c. simply to learn and become more educated _ 
d. to have the satisfaction of obtaining a degree _ 
e. to achieve independence _ 
f. to meet people and socialize _ 
g. to change my daily routine _ 
h. other _ 
Please identify the single most important reason that 
indicates your goal: _ 
11. Have you reached your goal? Yes_ No_ 
If your answer is Y£3# skip to question #15. 
\2. (If the answer is gg) Are you still working toward this goal, or have you 
stopped working towards this goal? 
13. Will you be taking classes at this Continuing Education Program during the 
coming year? Yes_ No_ 
14. (If the answer is ng) Why have you decided to stop taking classes at this 
program? 
15. Why did you choose Bnnanuel College as the place at which you would pursue 
your degree? 
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16. What is your major field or specialization that you will receive your degree 
in? _ 
SECTION II 
The purpose of this next section is to gather information that may be utilized to 
plan and offer support services for Continuing Education students. 
Instructions: Are there some services you would like to have that would be 
helpful to you to be a more successful student? What are they? 
Please review the services listed below and indicate your knowledge 
if the services are available to you or not, and to what extent you 
have need or desire to use them if they were (are) available. 
Circle a number from 1 (low desire) to 4 (high desire) 
Presently 
Available Desire 
1. Orientation Program Yes_ No 1 2 3 4 
2. Regular Communication System Yes_ No 1 2 3 4 
v3. Financial Support Yes_ No _ 1 2 3 4 
4. Child Care Services Yes_ No 1 2 3 4 
5. Peer Advisement Yes_ No_ _ 1 2 3 4 
6. Faculty Advisement Program Yes_ No 1 2 3 4 
\7. Career Counseling Services Yes_ No_ 1 2 3 4 
\ 8. Educational-vocational information Yes_ No _ 1 2 3 4 
9. Vocational and personal testing Yes_ No 1 2 3 4 
10. Personal Counseling Services Yes_ No_ 1 2 3 4 
N a) improve self-confidence in 
one's abilities Yes_ No_ 1 2 3 4 
' b) peer support groups Yes_ No_ 1 2 3 4 
c) how to obtain encouragement/ 
support from family Yes_ No_ 1 2 3 4 
d) how to improve communication 
x skills Yes_ No_ 1 2 3 4 
ve) assertive skills Yes_ No_ 1 2 3 4 
f) stress management skills Yes_ No_ 1 2 3 4 
g) test anxiety Yes_ No_ _^ 1 2 3 4 
\h) life planning Yes_ No_ 1 2 3 4 
i) value clarification Yes_ No_ 1 2 3 4 
j) decision making Yes_ No_ 1 2 3 4 
k) marriage enrichment Yes_ No_ ___ 1 2 3 4 
\ 1) premarital, marital, 
post marital counseling Yes_ No_ 
— 
1 2 3 4 
11. Academic Preparation Skills Yes_ No_ 1 2 3 4 
a) remedial math Yes_ No_ 1 2 3 4 
vb) remedial writing skills Yes_ No_ - 1 2 3 4 
vc) remedial reading Yes_ . No_ . i— 1 2 3 4 
d) other 
Yes_ . No_ _ 1 2 3 4 
12. Study Skills 
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v a) study skills Yes_No. 
b) time management Yes_No. 
\ c) test study skills Yes_No. 
d) test taking skills Yes_No. 
v e) concentration & memory skills Yes_ No. 
v f) note taking skills Yes_No. 
_ 12 3 4 
_ 12 3 4 
_ 12 3 4 
_ 12 3 4 
_ 12 3 4 
_ 12 3 4 
> 13. Tutorial help Yes_No_ _ 12 3 4 
\ 14. Paper-writing skills Yes_No_ _ 12 3 4 
Please list any other aspects of the program that you feel would be helpful to 
you as a Continuing Education student. Please indicate your desire to use 
them. 
SECTION III 
Instructions: This section lists a number of program options that may best meet 
your needs. Please review these different options listed below and 
indicate if this type of program is available to you at this 
college and your preference to each of the options. 
(1) low preference (4) high preference 
x 1. A program separate from the 
undergraduate day students? 
2. A program separate from the 
undergraduate students that 
has only evening classes? 
3. A program separate from the 
undergraduate students that 
has both evening and day 
classes? 
4. A program that is offered 
where the same faculty reach 
day & evening? 
5. A college that awards college 
credit for life/work 
experiences? 
Yes_No_   12 3 4 
Yes_No_   12 3 4 
Yes_No_   12 3 4 
Yes_No_   12 3 4 
Yes_No_   12 3 4 
6. A program that offers intensive 
weekend credit courses? Yes_No_ — 12 3 4 
7. A program that offers intensive 
workshops for credit? Yes_No_ — 12 3 4 
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8. Please list any other aspects of the program that you would feel that would 
best meet your needs and increase your chances of completing your schooling 
and obtaining your degree. 
9. As you are aware, women who continue their education are known by many 
different names: re-entry women; Continuing Ed. women; Adult Learners. 
Please identify a name that these women would be best identified as: 
SECTION IV 
The purpose for this next section is to gather additional information to help the 
faculty members to meet your academic instructional preferences. 
Instructions: How would you like your instructor to conduct his/her classes? 











(1) low preference (4) high preference 
Preference 
Problem solving focus 
A lecture approach 
A practical learning experience 
An individual approach to instruction 
More than one way to meet the course 
requirements that are provided 
Prefer instructors who are interested in 
the progress of the students 
Instructors who are relaxed and informal in class 
Instructors who can relate the theory to 
everyday practical examples 
Instructors who have a realistic view of 






















12 3 4 
12 3 4 
10. What are some of the barriers that you feel may interfere with your academic 
continuance. 
Please indicate which of the possible barriers may interfere with your 
academic progress: 
Family responsibilities 
Responsible for taking care of aging parents 
Work responsibilities 
Lack of funds 
Lack of family encouragement 
Illness 









400 The Fenway 
Boston, MA 02115 
TO: Continuing Education Women 
at Emmanuel College 
FROM: Linda Jurgela 
I have received permission from Emmanuel College to 
forward the enclosed questionnaire to you. I am hoping 
by the following explanation you will understand the 
importance of my writing to you at this time. 
First, I would like to introduce myself. Ii am a 
Counselor at Emmanuel College and, like yourself, a 
student who is trying to finish up my doctoral program 
which needs your involvement if I am to succeed. My 
study concerns the assessment of Continuing Education 
women's needs and what services may be needed to meet 
those needs, and who better to ask than someone who is 
involved presently in the process! Your responses to 
this questionnaire will only be used in group data and 
no one individual will ever be identified. However, 
the needs of the group once they are identified may 
benefit each hand everyone of you if the services are 
provided to help you meet those needs. 
Like yourself, I have received many letters and 
questionnaires in the mail and have regretfully voiced, 
“not another one!" When one is the author, you begin 
to realize the energy spent, as well as the importance 
of those returns. 
The questionnaire contains all the directions for each 
section and I would welcome any additional points of 
information that you feel I may have omitted. When you 
have completed it please return it to me in the 
self-addressed envelope. 
If you have any questions about the questionnaire, or 
the research procedures to e followed please call me at 
735-9820 on Monday or Thursday mornings. 
Time is work that, all of us are very much aware of, 
and in advance, thank you for your cooperation and 
prompt return of the enclosed questionnaire. 
Grateful 1y, 
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